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Section 1: Planning for Learning 
 
As a trainee teacher, effective lesson planning is an essential part of developing confident and purposeful teaching practice. 
Careful planning helps ensure that learning objectives are clear, activities are appropriately structured and teaching 
responds to the needs, abilities and interests of all pupils. It also enables you to anticipate misconceptions, plan effective 
assessment and provide appropriate challenge and support. Through planning, teaching, assessment and reflection, you 
can develop practice and contribute to positive pupil progress. 
 
A planning continuum has been designed to support you in developing your planning skills progressively throughout your 
training. From the Beginning Placement to the Developing Placement and Extending Placement, you will move from 
learning how to structure effective lessons to planning increasingly responsive teaching that is informed by assessment and 
focused on pupil progress. The continuum provides clear expectations at each stage, helping you build confidence, develop 
independence and refine your ability to plan for the needs of all pupils. It also encourages you to reflect on the impact of 
your planning and adapt to future teaching to maximise pupil learning and progress. 
 

 
Learning Plan Formats 
 
A clear and consistent lesson-planning format supports primary trainee teachers in organising effective, purposeful and 
responsive lessons. The formats below provide a structured sequence from identifying the learning intention through 
teacher input, guided and independent practice, adaptive teaching and assessment, to reviewing and reflecting on learning. 
They encourage trainee teachers to consider how pupils will learn, how their needs will be supported, and how evidence of 
learning will inform future teaching. 
 
 
 

University of Cumbria Planning Continuum 
Beginning Developing Extending 

Individual lesson plans to be 
presented on a UOC format for the 
whole placement 

From week 3 after agreement 
between Mentor and trainee trainees 
on trajectory move to weekly/MTP  

From week 2 after agreement 
between Mentor and trainee trainees 
on trajectory move to weekly/MTP 

Existing school plans/schemes to be 
used to inform detailed UOC daily 
plans 

From week 3 trainees can annotate a 
published scheme/existing planning – 
annotations must include the 
LEADERS clearly highlighted  

From week 2 trainees can annotate a 
published scheme/existing planning – 
annotations must include LEADERS 
clearly highlighted 

 

From week 3 trainees can create their 
own format/use schools however 
LEADERS must be evident with 
reflective annotations included 

From week 2 trainees can create their 
own format/use schools however 
LEADERS must be evident with 
reflective annotations included 

Evidence of completed plans included evaluative annotations should be evidenced in file 
All planning must be reviewed by class/teacher Mentor prior to any teaching taking place 

NO Plan NO teach 



 

 

 
 

Learning Journey 
Teacher Input 

- Modelling? - What will you show the children?  What will the children watch you do/ try / write? 
- Demonstrations? 
 - Explicit instruction? - What will you say to explain the learning? How will you make this clear and succinct? 
- Retrieval practice? 
 - Cognitive strategies? - How will you consider limited working memory? Use of dual coding? 
- Questioning? 
- Hook? 
- What will the other adults be actively doing during the who class input? 
- Paired discussion?  

Guided Practice Independent Practice 
- Scaffolding? 
- Whole class? 
- Pairs?  
- Flexible groupings? 
- Additional adults? 
- How will you assess? 
- *Gatepost – if struggling, step back? what further input is needed? (ie/ 

modelling, demonstrations? Discussion?) 
- Use of Technology? 
- Metacognitive strategies? 
 

- Scaffolding?  
- Whole class? 
- Pairs? 
- Flexible groupings? 
- Additional adults? 
- How will you assess? 
- Gatepost – if struggling, step back. What further input/guided practise is 

needed? 
(ie/ modelling, further guided practise/worked examples?) 
- Use of Technology? 

  

Teacher  Class/Group  Subject  

Learning Intention  Link to NC or Scheme 
of work  

Prior Learning  Key vocabulary  

Resources  

Individual/Daily Learning Plan 



 

 
 

Post Lesson Assessment Record 
- Did the children meet the learning intentions?  
- Who needs further support against learning intention? 
- How did the children/groups respond?  
- What do you need to consider in future lessons?  
- What caught your attention?  
- What will future learning look like?  

 
 

Mentor/Class Teacher Signature   This is to show that you have gained the feedback from the mentor/ 
class teacher prior to teaching.  

Date  

 
 
 
 
 
 
 
 

Assessment Adaptive Teaching 
Who? What? 

- Key Questions?  
- Observations?  
- Interactions? 
- Evidence? 

 

- Groups? 
- Individuals? 
- Whole class? 

- Resources? 
- Timings? 
- Adult support? 
- Flexibility? 
- Scaffolding? 

Review and Reflect 
- How will you bring the lesson to a close?  
- Celebrations of achievement?  
- Learning recap?  
- Next steps? 

 



 

Sequential Lesson Plan  

 
Learning Intention   

Se
ss

io
n 

1 

Teacher Input Adaptive Practice 
- Modelling? - What will you show the children?  What will the children watch you do/ try / write? 
- Demonstrations?   - Retrieval practice? 
 - Explicit instruction? - What will you say to explain the learning? How will you make this clear and succinct? 
- Cognitive strategies? - How will you consider limited working memory? Use of dual coding? 
- Questioning?     - Hook?    - Paired discussion? 
- What will the other adults be actively doing during the who class input? 
(For a Sequential Plan not all these prompts need addressing – they must be evaluated in response to your own 
targets and the needs of the children) 

Who? 
- Groups? 
- Individuals? 
- Whole class? 

What? 
- Resources? 
- Timings? 
- Adult support? 
- Flexibility? 
- Scaffolding? 

Guided Practice Independent Practice 
- Scaffolding? 
- Whole class? 
- Pairs?  
- Flexible groupings? 
- Additional adults? 
- How will you assess? 
- *Gatepost – if struggling, step back? what further 

input is needed? (ie/ modelling, demonstrations? 
Discussion?) 

- Use of Technology? 
- Metacognitive strategies? 

- Scaffolding?  
- Whole class? 
- Pairs? 
- Flexible groupings? 
- Additional adults? 
- How will you assess? 
- Gatepost – if struggling, step back. What further 

input/guided practise is needed? (modelling, further 
guided practise/worked examples?) 

- Use of Technology? 
 

Assessment 
- Key Questions?  
- Observations?  
- Interactions? 
- Evidence? 

 
 

Review and Reflect 
 

- How will you bring the lesson to a close?      - Learning recap? 
- Celebrations of achievement?       - Next steps?    - How will this impact the subsequent lesson? 

 

Teacher  Class/Group  Subject  

Learning Intention The sequence Learning Intention/Area of learning – How will 
this be broken down in each session? Link to NC or Scheme of work  

Prior Learning  Key vocabulary  

Resources  



 

 
Learning Intention   

Se
ss

io
n 

3 

Teacher Input Adaptive Practice 
  

Guided Practice Independent Practice 
  

Assessment 
 

Review and Reflect 
 

 
 
 
 
 

Learning Intention   
Se

ss
io

n 
2 

Teacher Input Adaptive Practice 
  

Guided Practice Independent Practice 
  

Assessment 
 

Review and Reflect 
 



 

Learning Intention   

Se
ss

io
n 

4 
Teacher Input Adaptive Practice 

  

Guided Practice Independent Practice 
  

Assessment 
 

Review and Reflect 
 

 
Learning Intention   

Se
ss

io
n 

5 

Teacher Input Adaptive Practice 
  

Guided Practice Independent Practice 
  

Assessment 
 

Review and Reflect 
 

 
Post Sequence Assessment Record 

- Did the children meet the learning intentions?  
- How did the children/groups respond?  - What do you need to consider in future lessons?  
- What caught your attention?                -What will future learning look like?  

 
Mentor Signature  Date  
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Leaders of Planning Statements 
 

L Learning Intention 
• Learning outcomes? 
• Success criteria? 
• Links related to scheme? 

E Evidence of 
Learning Journey 

• Prior knowledge? 
• What are the potential misconceptions? 
• What needs to happen next? 
• How will you adapt to include guided practice opportunities? 
• How will you adapt to include Independent Learning? 

A Adaptive Teaching 
Opportunities 

• Anticipating barriers? 
• What resources will you be required? 
• Where is scaffolding required? 
• Where are the challenge opportunities? 

D Deployment of 
Additional Adults 

• Who?     What?    
• How?     Why?    
• How will you communicate your intentions? 
• How will you follow up with your additional adults? 

E Elicit 
Understanding 

• How will you know progress has been made? 
• What assessment questions will be posed? 
• How will you use hinge questioning? 
• What formative assessment tasks will be used? 

R Reflect the 
Uniqueness of the 

Class 

• Where can learning opportunities be adapted to be more 
relevant to the class/school/local community? 

• Can resources be adapted to reflect the interest and experiences 
of the class? 

 
These planning lenses provide a consistent framework to support you when annotating existing plans and 
developing new ones. They encourage you to think beyond lesson activities and focus on how planning supports 
pupil learning, progress and inclusion. Each lens helps you make deliberate decisions about teaching, assessment 
and adaptation, while developing greater independence and responsiveness throughout your placements. 
 
Leader statements must be evident on all annotations of schemes of work and existing plans along with planning 
formats you develop yourself. 
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Examples of an adapted lesson plan using the LEADER statements    
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Key:
ITE students may arrive at 
point of initial training 
with varying experiences.
This cyclical model 
accepts that this 
experience may mean a 
student starts at different 
points.

Planning for 
Trainee 

Teachers –
shared 

expectations

Understand the 
purpose of 

planning and 
how a lesson fits 
in to a sequence 

of learning

Understand how 
to plan an 

effective lesson

Understand how 
to evaluate and 
adapt a learning 

plan

Be able to write 
and evaluate a 

detailed learning 
plan 

Be able to 
develop and 
evaluate a 

scheme of work 
for a sequence 

of lessons

• Programme taught session
• Observation of a taught session with 

commentary on how planning impacts on 
the pupils’ learning.

• Shared planning carried out of mentor’s 
lesson/s

• Planning as part of a team
• Regular professional discussions with 

mentor/teacher

• Programme provides guidance and a 
clear planning format/structure which 
will include non-negotiables.

• Trainees work with teacher to develop 
their own individual simple learning 
plans – what do I want the children to 
learn and so what do I want them to 
do?

• Trainees can use school planning format 
or University of Cumbria proforma  
(where non-negotiable elements are 
clear)

• Where possible team teach task (lesson 
study approach) to support trainees 
planning

• Observation of a session with commentary 
on how planning impacts on pupil progress

• Where possible mentors/class teachers 
should provide trainees with a sample of 
their planning and resources and help the 
trainees to annotate and adjust before 
teaching.

• Review/Annotate learning plans following 
lesson with help and advice from the 
teacher

• Planning becomes more embedded as a 
process

• Should include learning objectives, success 
criteria, learning activities, formative and 
summative assessment opportunities, 
differentiation,

• Learning plans should be shared for observed 
lessons.

• Learning plans should be reflected upon or 
annotated following feedback from class 
teacher/mentor and based on pupil progress.

• Mentors/class teachers should 
provide trainees with pre-existing 
schemes of work

• Trainees develop their own sequences 
of learning with guidance from class 
teacher/mentor

• Trainees develop their own sequences 
of lessons independently

• Where possible trainees should use 
sequential planning (e.g. weekly for 
primary) with an evaluation of pupil 
progress

share

adopt 

adapt 

enhance

Indicative
Implementation

Intent

Planning For Trainee Teachers: 
Shared expectations
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Section 2: Tracking Pupil Progress 
 
As a teacher you are expected to be able to track and review the progress of the children in your class and identify the 
impact you have had on their progress. It is also important to understand the relationship between formative and 
summative assessments and the range of opportunities that you can incorporate into individual sessions and sequences 
of learning. 
 
An overview of tools/documents that are provided to focus your development in assessing and supporting pupil progress 
are listed below; 
 
In the Tracking Pupil Progress document; 

• Class Data Summary 
• Group Progress Tracking Sheet 
• Class Progress Tracking Sheet 
• Progress Review Form 
• Pupil Profiles  

Other sources of evidence will include; 
• Learning plans (with evaluation and annotatio 
• Marking/pupil observation notes 
• Weekly Review Proforma (in SPAR) 
• Observation Proformas (in SPAR) 

 
This toolkit aims to provide a starting point for the development of your understanding, monitoring and design of learning 
opportunities to support pupil progress. This is central to meeting the Teacher Standards (2012). 
 
The toolkit is intended to provide experience of tracking particular groups (e.g. an attainment or gender groups, children 
with SEND or those in receipt of pupil premium), eventually taking responsibility for tracking a whole class.  
 
It is expected that by the ‘Extending phase’ of placement you will be taking a lead in the tracking, recording and reporting 
of pupil progress and be able to clearly articulate your impact on your pupils’ progress. There should be opportunities for 
you to contribute to the schools’ tracking systems with the support of your class teacher/mentor. 
 
However, you are on a learning journey, and we recommend the following build up as a minimum: 
 

‘B’ Beginning Phase ‘D’ Developing Phase 
(as ‘B’ and…) 

‘E’ Extending Phase 
(‘D’ and…) 

Working with individuals and groups  
 
Tracking/recording may focus on part 
or all sessions you teach 
 
Observed sessions may provide 
useful opportunities to begin to 
track progress  
 
Start to develop pupil profile 
strategies to establish criteria for 
assessment of achievements 
 
Link to Cumbria Teacher 
of Reading (CTOR) 

Track groups of pupils in a 
sequence of learning 
 
Track progress of the whole class in 
an individual session  
 
Track progress in a selection of 
core and foundation subjects 
 
Evaluate impact across sequences of 
lessons that you have led 
 
Plot pupils from a focus group or 
your pupil profiles on the Progress 
Review form 

Track planned focus groups of pupils 
in sequences of learning  
 
Track progress of the whole class in 
individual sessions and sequences of 
learning 
 
Track progress in a selection of core 
and foundation subjects 
 
Evaluate impact across sequences of 
lessons that you have led  
 
In weeks 3, 5 and 6 plot pupils on the 
Progress Review form 
 
Complete the Pupil Profile overview 
including a summative assessment in 
Week 7 (e.g. very brief ‘school 
report’) 
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Evidence for Tracking Pupil Progress  
You will need to be formatively assessing pupils to enable you to evidence pupil progress. Use the toolkit provided with 
your placement SPAR documentation to provide evidence of how you are meeting the Teacher Standards. Use the school’s 
marking and assessment policies to inform formative and summative assessment strategies. 
 
Class Data Summary 
Complete at the beginning of all placements, as 
preparation for teaching and to help you to get to know 
your class. 
 
Group Progress Tracking Sheet 
Complete for a small group activity or a focus group 
during whole class teaching. Can be for individual 
sessions or a sequence of learning. Can be used to 
record formative and/or summative assessments 
(end of sequence/unit). 
 
Class Progress Tracking Sheet 
Complete for whole class individual lessons and/or 
a sequence of learning. It should be used in English, 
Maths and a foundation subject. Can be used to 
record formative and summative assessments 
(including end of sequence/unit). 

 
Progress Review Form 
Complete on Extending placement in weeks 3,5 and 6 to 
assess the progress and attainment of individuals and 
groups. 
 
Pupil Profile Evidence 
The overall quality of your teaching will be judged by the 
impact you have on pupil progress over time. You should 
gather a range of pertinent, focused evidence, regularly 
updated, to demonstrate the progress that pupils are 
making. See Section 3 for further details. 
 
Pupil Profile Summary Forms 
Complete one for each pupil that you profile to provide a 
holistic summative assessment. See Section 3 for further 
details. 

 
Learning Plans (with evaluations and annotations) 
You will evidence that formative assessment is taking place during each teaching session by; 

• setting clear learning objectives and success criteria and assessing how well the pupils have met them 
• identifying open ended questions that will tell you about the pupils understanding/ misconceptions 
• planning opportunities for pupils to evaluate and reflect on their own learning 
• evaluating the progress of groups/ individuals 
• recording evidence of quality learning taking place and how any misconceptions were addressed 

 
Marking/pupil observation notes 
You will evidence that formative assessment is taking place through marking and lesson planning annotations by; 

• assessing whether they have met the learning objectives 
• identifying the strengths of the piece of work and next steps  
• identifying any misconceptions  
 

Weekly Review  
You must bring evidence of pupils` progress and learning for discussion to each Weekly Meeting. With your mentor you 
should consider what the evidence tells you about your pupils’ progress and your progress towards the Staged Expectations 
(B+D) or Teachers’ Standards (E).  
 

Your mentor should consider the following when evaluating your teaching: 
• the context and content of the sessions/lessons; where they fit within a sequence of lessons; 
• the contribution of your teaching to the learning of the pupils and the progress they make over time - as a 

minimum trainees need to ensure all pupils make at least expected progress. 
• observations of pupils, pupils’ responses in lessons and pupils’ workbooks, with reference to the quality and impact 

of your marking, your assessment records and annotated planning 
 
Confidentiality and Sensitivity  

• Keep all pupil information confidential and secure - use information sensitively and appropriately.  



Revised: September 2026  

CLASS DATA SUMMARY 
This proforma should be completed at the very beginning of your placement. It is designed 
to give you the opportunity to show that you have considered ways in which you can support all 
pupils in the class. Use class data from the teacher to complete. 

 
Year group  Number in class  

Number of boys  Number of girls  

Cultural & ethnic 
background 

 Pupil Premium  

 
 writing reading maths 

Class attainment range    

Comment on the 
numbers of and 
attainment of children 
in these groups: SEN 
children on IEPs, BME, 
EAL, identified as more 
able, in receipt of pupil 
premium, Free school 
meals , looked after 
children 

 

 

What are the implications and opportunities for me when I plan for this class? 
Possible considerations: gender, cultural, linguistic, racial, religion, behaviour, attainment 



Revised: September 2026  

CLASS PROGRESS TRACKING SHEET  
 

CLASS RECORD Date/s Subject 

Le
ar

ni
ng

 
ob

je
ct

iv
e/

 
su

cc
es

s 
cr

ite
ria

 
            

Name            Comment/Target 

             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
             
Key: x – not meeting / - meeting // better than expected (red, amber, green) 

Misconceptions / errors observed Children (initials) How addressed 
   

Further challenge to extend children Children (initials) How addressed 
   



Revised: September 2026  

CLASS PROGRESS TRACKING SHEET 
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GROUP PROGRESS TRACKING SHEET 
Subject: 
Learning objective/s: 

 
Names State Success Criteria Comments 

       

         
         
         
         
         
         
         
         
         
         
         
         
         

 
Key: x – not meeting / - meeting // better than expected (red, amber, green) 

Misconceptions / errors observed Children 
(initials) 

How addressed 

   

Further challenge to extend children Children 
(initials) 

How addressed 
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Pupil Progress Review Form Page 1 – Trainees impact on pupil progress and attainment over time 
Curriculum focus: Eng. / maths. / foundation Week: 3 / 5 / 6 (Extending Placement ONLY) 

 
Quality of trainee’s teaching over time: what it is in your teaching that enables you to impact on pupils’ progress. Evidence to inform the Pupil Progress 
Review may include: formative and summative assessments of pupils, photographs, marking, book scrutiny, plans, differentiation, observations, 
evaluations, weekly review forms, etc… 

Plot the initials of children onto this 
grid. 

 
What evidence do you have of 
progress? 

 
What is impacting on the progress 
of individual pupils? 

 
What are the implications for your 
teaching? 

 
Use the reverse side of this form to 
map evidence and use this process 
to inform your own progress 
towards meeting the Teachers’ 
Standards. 

 
Following your week 6 assessment 
use this Progress review to write 
summative assessments for your 
pupil profile children. 

 
Completing this assessment in weeks 3, 5 and 6 will enable you to write a detailed summary of achievement in week 6/7. You might choose to use your placement 
school’s report format – or devise a format of your own. It may be useful to consider how this will help you to evidence your practice in relation to Standards 2 and 6 – 
particularly focusing on the relationship between formative and summative assessments (Standard 6). However, it is important to recognize in your assessments that 
all of the standards contribute to supporting pupil progress. 
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Pupil Progress Review Form Page 2 
Analysis of evidence which demonstrates progress against the Teacher’s Standards and your next steps targets 

Consider: Standards Commentary and cross references 
What evidence do you 
have, in your folders, to 
demonstrate how your 
teaching has impacted on 
pupils’ progress? 
(2 sources of evidence) 

  

What strengths does 
the evidence 
demonstrate? 
(No more than 2 
points) 

  

What areas for 
development should 
you target next? 
(No more than 2 
points) 

  

Please link this to the weekly review and set appropriate targets linked to pupil progress. Your CAF should also reflect this. 
Mentor comments on pupil progress to this point. 

Date: Mentor signature: UPT/PPL signature: 
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Section 3: Tracking Pupil Progress by Pupil Profiling 
 
Pupil profiling is an important part of assessment, recording and reporting. It enables teachers to develop a 
holistic understanding of each pupil, including their strengths, interests, learning needs and any barriers to 
progress. This information supports effective planning, teaching, target-setting and reporting to parents. 

For trainee teachers, profiling provides an opportunity to gather detailed information about a small number of 
pupils over a shorter placement. By observing pupils in different situations and reviewing assessment evidence, 
trainees can develop a broader understanding of individual learning and progress. 

The purposes of profiling are to: 

• Develop a holistic understanding of each pupil.  

• Identify individual strengths, needs and barriers to learning.  

• Set appropriate targets to maximise progress.  

• Develop skills in monitoring, assessment, recording and reporting.  

Recording Pupil Profiles 

During each placement, three pupils should be profiled, representing a range of abilities and needs. During the 
extending phase, where possible, one pupil should be in receipt of Pupil Premium Grant. 

Profile information should be gathered early in the placement, ideally during visit days or within the first week. 
This should include assessment information, work samples, observations and other evidence of progress. 

Information should be collected sensitively and confidentially, in consultation with the class teacher or mentor. 
Schools may choose not to disclose certain information, and their decisions must be respected. Pupil names and 
school details should be anonymised, and any electronic records should be password protected. 

Evidence and Annotation 

When selecting evidence, consider: 

• What does this evidence show about the pupil's progress?  

• What does it demonstrate about the impact of my teaching?  

• How does it link to other evidence?  

• How does it relate to the Teacher Standards/Common Framework?  

The profile should clearly show the starting point, identified needs, targets, teaching strategies, evidence of 
progress, impact of teaching and next steps. 
 
For a Pupil Premium pupil during the Extending Placement, gather evidence on: 

• How has the school used Pupil Premium funding in previous years? 

• Whether the pupil belongs to any Ofsted-identified groups? 

• The pupil’s key needs and barriers to learning? 

• How is Pupil Premium funding being used to address these needs? 

• The impact of this support on the pupil’s achievement.  

• The pupil’s progress compared with other pupil groups.  
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PUPIL PROFILE 
 

Pupil Profile Log 
name 
(Pseudonym): 

Year 
Grp 

Age Gender Reading 
Age 

Notes 

      

Summary of personal and social 
information relevant to the pupil’s 
learning 
(Eg. family situation, culture, language, 
additional learning needs, Pupil Premium, 
relevant medical information, social and 
emotional needs) 

 

What the pupil says about their learning 
(Eg What they enjoy about learning; their 
learning strengths and areas for 
development; how and what they like to 
learn? (learning preferences); their hobbies 
and interests?) 

 

Information from class teacher about the 
pupil’s progress in Literacy/ Phonics and 
Numeracy at the start of your placement 
(link to National Curriculum and EYFS 
expectations) 

 

Information from class teacher about the 
pupil’s progress in other NC subjects or 
EYFS at  the start of your placement 

 

Your initial teaching for this pupil (include 
any methods of differentiation and initial 
specific goals/targets that have been set 
for the pupil) 

 

Review of pupil’s weekly learning (knowledge, skills and attitudes) during the placement. For each week of placement 
record the following information. Refer and cross reference to evidence you have collected to support your 
assessment of this pupil’s progress: 
• Brief summary statements about progress in Literacy/ Phonics, Numeracy and other NC subjects or EYFS as 

appropriate to the curriculum areas you have observed/taught 
• Any learning targets set for/ with the pupil 
• How teaching is adapted to meet this pupil’s needs and support their progress in the following week 
• Progress in relation to NC or EYFS (using the school/ setting’s own tracking system) 
• What the pupil has said about their learning this week 
• Reflection on any social and emotional learning for the pupil 

Start Development End 
   

Summary report of pupil’s progress between the start and end of the placement (Draw together your evidence 
and summarise this pupil’s progress in a succinct report. Imagine you are writing the summary for the pupil’s 
parents/carers. You may wish to model this using the school’s own reporting format if permitted. 
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Further Guidance for the Gathering of Evidence for Pupil Profiling 
           A Framework for Profiling the Whole Pupil 

 
Suggested Methods of Gathering Profile Information - (POD): 

METHODS EXAMPLES OF TYPES OF ASSESSMENT EVIDENCE 
 
 

PRODUCT 

• Examples/photocopies / photographs of pupil’s work 
• Photos of the pupil at work 
• Class teacher’s/school records 
• Pupil self-assessment proformas 
• Audio/video recordings 

 
 

OBSERVATION 

• Observation schedules 
o Structured - Time sampling – note down what the pupil is doing at pre-determined 

time intervals.  
o Event sampling – note when the event you are looking for happens 
o Unstructured e.g. diary type notes 

• Critical incidents 
DISCUSSION • With pupil - Structured / unstructured interviews / Working alongside 

• With class teacher/other adult 
 
You will need to choose your methods of profiling and recording profile information carefully. Different methods and 
records will be appropriate for different circumstances. The following notes give additional information about 
profiling methods. 

 
Evidence-Gathering Methods 
PRODUCT 

• Pupil work: Collect varied examples and annotate with pupil, date, context, views and links to the learning 
objective.  

• School records: Review previous attainment, targets, assessment data and tracking systems.  
• Self-assessment: Involve pupils in reflecting on their learning, behaviour and targets through discussion or self-

assessment sheets.  
 

OBSERVATION 
• Time sampling: Record what the pupil is doing at set intervals.  
• Event sampling: Record specific behaviours or skills as they occur.  
• Unstructured observation: Make general notes on the pupil’s learning and behaviour.  
• Critical incidents: Record significant events, context, impact and implications for the pupil.  

 
DISCUSSION & QUESTIONING 

• Structured interviews: Use planned questions to gather specific information.  
• Unstructured interviews: Allow discussion to develop naturally from key starting points.  
• Working alongside the pupil: Talk with the pupil during activities to gain insight into their learning.  

• Discussion with staff: Gather information from the class teacher and other adults who work with the p

Examples of  PROFILING SITUATIONS 
PHYSICAL LOCATIONS 

classroom hall playground 
LEARNING SUPPORT 

working 
unaided 

supported by 
peers/teacher 

supported by 
resources 

SOCIAL LOCATIONS 
individual group whole class 

LOCUS OF CONTROL 
self-selected 

activity 
self-selected 

activity 
self-selected 

activity 
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Example Review of a child’s  Pupil Profiling Weekly Learning Log 
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